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Abstract

School-based training promotes sustainable development and

addresses specific educational needs by offering teachers hands-on,
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collaborative, and context-specific professional development. However,
studies on post-training reflections from participant teachers have been
overshadowed. The study aimed to explore English teachers’ perceptions
of school-based teacher training and the challenges they face in applying it
in classrooms. Using a narrative inquiry method, we conducted in-depth
interviews with four secondary-level English language teachers to explore
their perceptions and experiences of school-based training. The findings
highlight teachers' positive perceptions of school-based training programs
that address the teachers' pedagogical skills within a particular school
context. The study underscores the need for teachers’ professional
development and a stronger institutional support to overcome
implementation challenges faced in English language classrooms. The
findings also emphasize teachers' preference for real-class pedagogical
skills enhancement programs for their professional development. The
study's implications may provide policymakers, administrators, and
teacher educators with valuable insights to enhance their understanding of
school-based training and improve the overall teaching-learning process in
real classroom settings.

Keywords: collaborative learning, in-service teacher training,

school-based teacher training, teacher professional development

Introduction

In-service teacher training involves newly appointed teachers in
workshops, training sessions, seminars, and other professional
development activities. These programs help them bridge the gap between
teachers’ formal educational degrees and pedagogical performance,
improving their knowledge and expertise (Osamwonyi, 2016). This
enhanced expertise helps teachers make observable transformations to
their classroom instruction. Due to its grassroots approach and context-
specific nature, school-based training serves as an alternative method that
draws policymakers’ concerns and engages all educational stakeholders,
including school teachers and principals (Alkhawaldeh, 2004). School-
based training programs prepare teachers for real-world, context-based

teaching and learning and foster efficiency for both the individual school
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and the teacher. School-based teacher training supports teachers who
support the school's culture and environment (Schipper et al.,, 2020).
During in-service training, teachers can adapt to school culture,
strengthening the connection and enabling them to apply their skills in their
actual classroom context. The training focuses on school management
structures and strict supervision of teacher training and skill development
throughout a teacher's career (Ngwenya, 2020). This enhances the
creation of a realistic classroom atmosphere, helping teachers
successfully implement their training skillsin the classroom. The skills and
knowledge earned from the training help teachers meet their professional
responsibilities and develop sustainable educational goals (Kabadayi,
2016). Bell (2016) suggests a transformative educational model that aligns
with the demands of the twenty-first-century teacher skills in a globalized

world.

Workshops, seminars, and training sessions outside the
classroom are typically part of traditional in-service teacher training
programs in the Nepali context (Mahara, 2024). Unlike short-term teacher
development programs, professional development through school-based
training empowers teachers with the necessary pedagogical skills in an
ongoing process (Alkhawaldeh, 2017). Enhancing professional skills and
teaching techniques involves integrating several approaches, including
peer coaching, feedback, mentorship, and continuous professional

development.

Ongoing in-service training is crucial for keeping new teachers’
knowledge up to date and applicable, as pre-service training alone is
insufficient for them to teach confidently. It provides teachers with
resources and knowledge to help them go further (Ur, 2006). On the other
hand, issues in teacher training remain unexplored in the Nepali school
context. Since instructors must leave their students, training takes place
outside school, which is inconvenient and distracting (Fitria, 2023). This
strategy may lower instructor quality and harm students’ learning
objectives. School-based professional development is crucial for

supporting English language teachers in refining their instructional
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strategies, adapting to evolving educational demands, and promoting
student achievement (Sadeghi & Richards, 2021). However, there has
been limited research in Nepal on needs, perspectives, and challenges
faced by teachers regarding school-based training. There is a concern
over the effective implementation of learned skills in classrooms, despite
the government and non-governmental organizations offering an
abundance of training programs (Roberts & Clark, 2026). This study fills a
knowledge gap in professional development. This study attempted to
explore English language teachers' perceptions of and experiences with
school-based training. The following research questions were developed
to achieve the research purpose.

1. How do English teachers perceive the school-based training?

2. What challenges do they face in school-based professional

development training? How do they mitigate the challenges?

Literature Review

This review examines previous studies conducted in school-based
training and its significance for teachers' professional development (TPD).
School-based training provides a context-specific, collaborative, and
hands-on approach to professional development within schools, allowing
teachers to enhance skills directly applicable to their classrooms while
promoting sustainable development and addressing unique educational
needs (Blundell, 2024). Teachers’ professional development training
fosters continuous learning and enhances teachers’ pedagogical skills to
facilitate student learning (Njenga, 2023). Continuous professional
development is an ongoing, self-directed, and collaborative learning
process that helps teachers adapt and transform their classroom practices
in response to changing educational needs (Darling-Hammond & Hyler,
2020). Teachers gain from both activities initiated by the school and those
led by instructors.

School-based training updates and reshapes language teachers’
current knowledge, beliefs, morals, practices, and reflections, enabling
their pedagogical skills to become more transformative (Tanang & Abu,
2014). Similarly, language proficiency, which includes knowledge of

syntax, vocabulary, pronunciation, and other relevant topics such as
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discourse, pragmatics, language acquisition, psycholinguistics, and the L1,
enables teachers to facilitate student learning effectively (Lv, 2014). The
two most crucial requirements for becoming a certified language teacher
are language competency and understanding of the target language
(Guang & Huang, 2013). The authors emphasized that English language
teachers should understand ideas and guidelines related to language
learning and instruction, particularly the cultural differences between L:
and Lo. Instructors need to be aware of various professional development
options. Creating more engaged and communicative classrooms is a key
responsibility for language teachers. Professional development programs
can enhance the competence and confidence of English language
instructors. Professional development programs enhance teachers’ self-
confidence, refine teaching strategies, improve student learning outcomes,
adapt to changes in education, and address individual professional needs
(Igbal, 2024).

Pre-service education alone is insufficient to prepare teachers
(Khasawneh, 2023), as effective teaching demands continuous
professional development and ongoing support to navigate classroom
complexities and address diverse student needs (Dhungana et al., 2024).
By fostering instructional innovation and raising student achievement,
ongoing school-based professional development teacher training
programs support both individual schools and the broader education
sector (Ur, 2006). The skills gained from training help in retaining teachers
in the profession longer (Worth & Van den Brande, 2020). Evans (2010)
found that meaningful school-based teacher training has a positive impact
on student outcomes and on meeting the needs of the curriculum. Another
study by Alkhawaldeh (2017) demonstrated that a sustainable, school-
based professional development training program allows schools to adopt
teacher development through mentorship in which experienced teachers
support novice teachers. Utilizing school resources and promoting
knowledge sharing among peers helps decrease dependence on general
in-service training. It recommends a shift from traditional theoretical

teacher training to a more school-centred method.

24 The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026



The Lumbini Journal of Language & Literature 2026

Studies indicate that school-based teacher training helps students
develop skills for life and improves relationships among teachers,
students, and school management (Ogunode, 2023; Ucheagwu-Okoye,
2025). School-based training establishes a direct relationship between
school administration and teacher supervision (Erawan, 2015). The
potential of this strategy to enhance teacher status and relationships inside
schools is drawing the attention of educators, administrators, and
policymakers. These studies emphasize the need for schools to conduct
teacher training programs to enhance their teachers’ professional quality.
Enhanced teacher professionalism ensures the  appropriate
implementation of the curriculum, thereby enhancing student learning,
information sharing, cooperative problem-solving, and cultivating
collegiality within schools (Geletu, 2026). Despite these affordances, the
school-based in-service teacher training has not received adequate
attention from researchers. Therefore, this study explored how in-service
teachers share their perceptions and experiences of school-based training

in enhancing their professional development.

Method

We employed a narrative inquiry method to collect data from the
participants. Narrative inquiry gathers and analyzes stories as raw data
that may represent the participants’ knowledge and experiences (Saldana,
2015). We purposively selected four participants (two males and two
females). The participants were selected considering their experiences,
knowledge, and interest in volunteering to engage in the data generation
process. They. Their lived stories in school-based training were collected
through interviews (Creswell & Plano Clark, 2018). We focused our
interviews on gathering the participants' shared details about their past,
present, and future circumstances by asking them to share their stories
and make meaning from them. Since the participants preferred to speak in
Nepali, their L1, we later translated the interview verbatim into English to
generate themes using the approach outlined by Miles et al. (2014). We

obtained informed consent from the participants, assigned pseudonyms to
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each of them, and ensured confidentiality and anonymity throughout the

study.

Results and Discussion

Results

This section encompasses two broad themes: teachers’
perceptions of school-based teacher training and the challenges of school-
based teacher training. The first theme has been further divided into two
sub-themes: collaborative practice and update in current knowledge, and
the second theme into inadequate facilities and resources, and lack of
follow-up and support programs. The results have been discussed,

analyzed, and interpreted using the relevant literature as follows.

Perceptions of School-based Teacher Training

The exposure to practical school-based training sessions
enhances teachers’ pedagogical knowledge and skills (Wagle et al., 2024).
Participants emphasize that school-based training is tailored to their
specific needs and is contextually relevant. It is provided to teachers in
local schools offering applicable, hands-on professional development. The
experiences shared by the participants demonstrate greater effectiveness
compared to off-site training in meeting particular regional requirements

and enhancing instructional strategies.

Collaborative Practice

Collaborative practice in classroom teaching enhances language
teachers’ continuous professional development by enabling them to share
knowledge and reflect on their skills. School-based teacher collaboration
enhances student achievement, leading to the purposeful implementation
of collaboration initiatives in secondary schools (Hargreaves, 2019). This
collaborative environment enables the collective design of teaching

methods, enhancing the overall teaching process. The value of the school
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context for teacher training, highlighting the cultural and structural support
available at the school level (Opfer & Pedder, 2011). Vygotsky’s (1978)
emphasis on social interactions through the Zone of Proximal
Development (ZPD) in the Ilearning process also supports that

collaboration fosters language learning.

Keshav asserted, "My school holds departmental meetings once a
month. Teachers discuss the challenges they face and bring the solutions,
with senior teachers on teaching pedagogy and issues." Keshav narrated
that the school held monthly departmental meetings, where teachers
discussed challenges and developed solutions, with senior teachers
guiding others on teaching techniques and curriculum issues. The
teacher's experience aligns with Chatmaneerungcharoen (2025). He
stated that collaborative practice is crucial for teachers to stay up-to-date
with recent developments in the teaching profession. This collaborative
practice led to systematic planning and implementation of the teaching-

learning process.

Regarding collaboration, Radha shared her experience,
“Sometimes my school invites an expert, and we share our successful
teaching stories collaboratively with each other." Radha’s experience
suggests that teachers share their teaching experiences in training
sessions, often conducted by external resource persons. These sessions
offer a platform for English language teachers to discuss issues and share
successes, facilitating mutual learning for their professional growth. Both
stories highlight the effectiveness of collaborative practices in schools,
supporting the views of Opfer and Pedder (2011). Such practices foster a
supportive environment where teachers learn from one another, thereby
enhancing their professional skills within their specific school context.
Their collaborative experience is also consistent with the study by
Annamalai et al. (2024), which revealed that sharing classroom tactics and
ideas, necessary teaching materials, and using digital means such as
Messenger, WhatsApp, or email empower language teachers with

pedagogical skills.
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Apil stated, “We share our classroom experience by attending
conferences, webinars, and seminars. We improve the teaching learning
process by getting feedback from each other.” Teachers can improve their
teaching skills by attending conferences, webinars, and seminars, sharing
classroom experiences, receiving feedback, and collaborating on
improving their skills (Mani, 2024; Tran et al.,, 2024). Collaboration
between teacher training institutions and schools facilitates the sharing of
resources, best practices, and knowledge on quality teaching. By forming
professional learning communities and partnerships, educators can
explore innovative strategies and enhance student outcomes through

collective inquiry and feedback.

Updating Current Knowledge

School-based training for teachers aims to develop essential
workplace skills, benefiting both individual teachers and the school as a
whole, helping retain teachers (Worth & Van den Brande, 2020). Effective
professional development transforms teachers into innovative curriculum
designers and enhances their teaching skills. In this regard, Apil asserted,
"In my view, school-based training offers useful teaching strategies and
provides us with opportunities to network with other educators, pick up
fresh knowledge, and acquire new skills. We can learn new skills and
refresh existing knowledge." School-based training provides teachers with
practical teaching techniques in a real classroom setting. It offers
opportunities to interact with other teachers, learn new skills, and refresh
existing knowledge. Trainers emphasize the need for regular follow-up to
ensure continuous learning and improvement. His narrative aligns with
Erawan (2015), who stressed the importance of intense post-training

supervision for effective lifelong learning.

Radha asserted, "School-based training helps us understand the
school's goals and expectations from both parents and the institution.
Regular training sessions facilitate easy adaptation to new environments
and smoother handling of daily tasks." Teachers who participate in

school-based training become familiar with the school's mission, vision,

28 The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026



The Lumbini Journal of Language & Literature 2026

and expectations, motivating them to collaborate with other stakeholders.
Frequent training sessions make it easier to handle everyday
responsibilities and adjust to new situations. These sessions made it
easier to handle everyday responsibilities and adjust to new situations.
Radha's experience aligns with Guang & Huang (2013), who emphasized
the benefits of teachers questioning their practices and collaborating with
peers and administrators to address classroom challenges. In this vein,
Apil stated, "Training within the school context allows us to identify specific
needs and challenges faced by the students and teachers. School
management gains valuable insights into our problems, enabling targeted

improvements."

This approach aligns with Canh & Minh (2012), who emphasized
that a supportive school -culture fosters teacher learning and
empowerment. Keshav mentioned, "School-based training can assist to
meet our needs as they address the common issues and provide practical,
live demonstration classes.” Feedback from trainers during class
observations helps improve teaching practices. Keshav's reflections align
with those of Gall and Acheson (2011), who advocated for observation-

based feedback to identify necessary modifications in teaching methods.

Therefore, school-based teacher training is crucial for professional
development as it is practical, context-specific, and fosters a collaborative
environment among teachers. Regular follow-ups and a supportive school

culture further enhance its effectiveness.

Challenges Faced in School-Based Teacher Training

Challenges related to physical infrastructure, resources, and the
effectiveness of facilitators' mentoring affect the effectiveness of school-
based training (Alawi, 2024). The following two sub-themes, which
appeared from the data, discuss how inadequate facilities and resources,
and follow-up support activities, challenged teachers in applying the skills

they learned during school-based training.

Inadequate Facilities and Resources
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Inadequate facilities in school-based teacher training refer to the
shortage of necessary infrastructure, resources, and support systems vital
for effective teaching and learning. The data demonstrated several
challenges relating to school-based professional training. In this regard,
Apil asserted, “There are insufficient learning materials, poor facilities,
limited technological access, and proper specialized spaces like
laboratories and sports in my school. We haven’t been able to effectively
implement the training skills in the classrooms.” Overcrowded classrooms,
insufficient support to meet individual student needs, poor infrastructure,
and a lack of essential learning resources are making it difficult (Vakili et
al., 2024). Boring environments and familiar trainers can lead to boredom

and decreased engagement.

Teachers in the Nepali English language context have limited
opportunities for professional networking and exposure to new ideas and
practices (Bhandari, 2022; Joshi et al., 2018). Emphasizing the need for a
supportive environment for quality teacher training, Radha asserted, "If we
do not have adequate facilities such as the proper training hall and
sufficient required materials, training sessions cannot be conducted
smoothly. We often lack suitable infrastructure and resources at our
school that could only support school-based training." Inadequate
facilities, including the lack of a proper training hall and insufficient
materials, hinder training sessions, whereas better infrastructure and
resources enhance school-based training. Her experience aligns with
Gnawali (2018), who noted that training methods should be tailored to the

local context, specifically in under-resourced schools.

The study revealed that teachers face challenges in applying the
training and workshop knowledge and skills into practice due to a lack of
resources, large class sizes, and excessive workloads. Similarly, Apil
focused on the availability of training materials by stating, “During the
training, our resource persons bring some interesting materials; however,
they are sometimes costly for us, and cannot be easily accessible on the

internet as well.” Calverley and Shephard (2003) emphasized the
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inefficiency of teacher training due to the inability to align available

resources with students’ identified needs and their perceived expectations.

Lack of Follow-up and Support

Teachers often lack sufficient follow-up support to implement
school-based training due to inconsistent supervision after their initial
training. This creates problems in applying new skills (Martin, 2010). A lack
of motivation, inconsistent classroom practices, and limited opportunities
for training create challenges in adapting training to diverse local
situations. In this regard, Keshav stated, “Unless we get support, we
cannot apply the learned teaching strategies in our real classrooms
efficiently. However, most teachers, including myself, do not get such
support.” Regular mentoring, peer collaboration, and feedback are
essential to adapt training skills to our specific classroom context.
Similarly, without appropriate monitoring and evaluation, it becomes
difficult to confirm responsibility and measure the effectiveness of the
training. TPD is widely regarded as indispensable; however, there is often
a lack of consensus on how to implement it efficiently (Dierendonck et al.,
2024). Regular support, including mentoring, peer collaboration, and

feedback, is vital for successful implementation.

Follow-up teacher training and regular mentoring ensure teachers’
efficiency in classroom teaching. However, despite these advantages,
most training sessions are held in training halls, and trainees rarely have
the opportunity to discuss their classroom issues with the facilitators later.
Radha added, “When we receive regular mentoring and follow-up from the
trainer and head teacher, they assist us to obtain real skills. However, it is
quite difficult to meet our facilitators later to discuss our problems.” In a
similar vein, Keshav stated, “Without better organization, diverse training
methods, and regular follow-up, school-based training will not be
successful.” These teachers’ views underscore the need for regular follow-
up, supervision, and monitoring of their classroom practices to guarantee

the actual application of training outcomes. the findings corroborate Usiere
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et al (2024) that post-training monitoring and supervision in schools are

inconsistent and insufficient.

Discussion

This study explored English language teachers' perceptions and
experiences of their professional development through school-based
training. The findings confirm that school-based training fosters reliance
on the school's vision, collaborative experience sharing, and alignment of
school strategies. It empowers instructors to obtain immediate feedback
and develop plasticity and self-renewal. Teachers' professional
development involves ongoing learning and training opportunities,
enhancing their teaching skills to facilitate language learning more
effectively (Nkundabakura et al., 2024). School-based teacher training
fosters ongoing professional growth and confidence in school policies.
However, a lack of qualified teachers, overwork, and inadequate
management skills impede the effectiveness of training skills in the actual
classroom settings.

School-based training is crucial in helping collaboration and
professional growth among teachers. The findings aligned with Vygotsky's
(1978) ZPD and demonstrated that training enables teachers to exchange
ideas, reflect on their teaching practices, and provide constructive
feedback to one another. This collaborative approach is reinforced by
Opfer and Pedder (2011), who emphasize the need for both cultural and
organizational support within schools to enhance teacher learning.
Departmental meetings and conferences empower the sharing of ideas
and solutions to common problems. The study findings corroborated those
of Rahmat et al. (2023), who found that TPD helped English language
teachers manage classroom challenges more effectively. Attending
workshops, training sessions, and webinars enhanced teachers’
pedagogical skills with more student-centered pedagogies, thereby
improving their students’ English language learning. The findings of the
study closely aligned with those of Salifu et al. (2024), which found that
TPD training sessions enhance language teachers’ skills, enabling them

to implement various teaching strategies and address classroom

32 The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026



The Lumbini Journal of Language & Literature 2026

challenges. Teacher training is a cooperative process that enhances
teaching methods and supports the implementation of new strategies in
classrooms.

School-based teacher training supports teachers in continuing to
develop their existing knowledge, offering opportunities to enhance their
pedagogical skills. It also confirms that teachers persist in their
association with their school's tasks and adapt to changing opportunities.
The context-specific, collective nature of school-based training contributes
to teachers' ongoing professional development and enhances their overall
effectiveness. Pedemonte (2016) contended that programs effective in
one context may be ineffective in another, offering a challenge to teacher
professional development. Likewise, time constraints and structural issues
with teamwork, as identified by Sprott (2019), hinder the professional
growth of teachers. The interview data also affirmed that regular feedback,
continuations, and a helpful school setting further reinforce this process,
promoting both teachers and students. Insufficient facilities in school-
based training, such as poor infrastructure, inadequate learning materials,
overcrowded classrooms, and limited access to technology, present a
significant challenge to effective teaching and learning.

Similarly, inadequate resources, such as a proper training hall and
sufficient materials, disrupt training sessions. Infrastructure and resources
would improve the effectiveness of school-based training. The results
corroborated Gnawali (2018), who highlighted the necessity to adapt
training methods to under-resourced schools. School-based training is
most effective when accompanied by ongoing support, a range of
procedures, and sufficient resources; otherwise, teachers tend to revert to

their traditional teaching strategies without adequate follow-up support.

Conclusion and Implications

This study examined English language teachers’ perceptions and
practices of school-based training for their professional development. The
findings revealed that English language teachers’ positive perceptions of
school-based teacher training are that it addresses their specific needs

within the school context and enhances their professional development.
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Involvement in in-service training sessions enhances teachers’ skills of
planning lessons, creating teaching materials, and classroom
management in English teaching. The study underscores the benefits of
school-based teacher training, which supports teacher teamwork to
improve teaching skills and enhance learning opportunities. Various
school-based training activities, such as workshops, seminars, training
sessions, and teamwork support, help refine language teachers'
pedagogical skills, including problem-solving and integrating technological
skills. However, inadequate facilities and a lack of follow-up support hinder

the practical application of new skills to improve institutional support.

This study suggests a bottom-up approach to teacher preparation,
emphasizing alignment with local school environments over generic
venues outside school. It also suggests enhancing teacher training by
prioritizing local school settings and stresses the need for ICT resources
and collaborative learning. This study can contribute to administrators' and
teacher educators' understanding of how to expand school-based in-
service training programs to meet English teachers’ specific pedagogical
needs. The findings of the study may help teachers transfer their
knowledge and skills to the classroom and implement modifications to
enhance the quality of education, thereby developing more effective

professional development programs.
References

Alawi, S. M. (2024). Challenges and opportunities for school-based
teacher training in Zanzibar. Journal of Social Sciences and
Management Studies, 3(2), 46-57.
https://doi.org/10.56556/jssms.v3i2.730

Alkhawaldeh, A. (2017). School-based teacher training in Jordan: Towards

on-school sustainable professional development. Journal of
Teacher Education for Sustainability, 19(2), 51-68.
https://doi.org/10.1515/jtes-2017-0014

Alkhawaldeh, A., & Qualter, A. (2004). Initial teacher training: Who should

lead? University or school? Educational Journal, 18(72), 4-17.

34  The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026


https://doi.org/10.56556/jssms.v3i2.730
https://doi.org/10.1515/jtes-2017-0014

The Lumbini Journal of Language & Literature 2026

Annamalai, N., Mangaleswaran, S., Ab Rashid, R., Harb Algaryouti, M., &
Sadeq, A. E. (2024). Learner experiences of community of inquiry
mode (Col) in WhatsApp for English language learning. SAGE
Open, 14(2). https://doi.org/10.1177/21582440241251944

Bell, D. (2016). Twenty-first-century education: Transformative education

for sustainability and responsible citizenship. Journal of Teacher
Education for Sustainability, 18(1), 48-56.
https://doi.org/10.1515/jtes-2016-0004

Bhandari, L. P. (2022). Becoming an English language teacher in Nepal:

An autoethnographic journey (MPhil dissertation, Kathmandu
University School of Education).
https://hdl.handle.net/20.500.14301/145

Blundell, C. N. (2024). A scoping review of design thinking in school-based

teacher professional learning and development. Professional
development in education, 50(5), 878-893.
https://doi.org/10.1080/19415257.2022.2132269

Calverley, G., & Shephard, K. (2003). Assisting the uptake of on-line
resources: why good learning resources are not
enough. Computers & Education, 41(3), 205-224.
https://doi.org/10.1016/S0360-1315(03)00028-9

Chatmaneerungcharoen, S. (2025). Collaborative professional

development for science, technology, and mathematics teachers
in designing iPad-integrated lesson plans. Multidisciplinary
Reviews, 8(6), 2025170—-2025170.
https://doi.org/10.31893/multirev.2025170

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting

mixed methods research (3rd ed.). Sage.

https://us.sagepub.com/en-us/nam/ designing-and conducting-

mixed-methods-research/book24184

Darling-Hammond, L., & Hyler, M. E. (2020). Preparing educators for the
time of COVID and beyond. European Journal of Teacher
Education, 43(4), 457-465.
https://doi.org/10.1080/02619768.2020.1816961

The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026 35


https://doi.org/10.1177/21582440241251944
https://doi.org/10.1515/jtes-2016-0004
https://hdl.handle.net/20.500.14301/145
https://doi.org/10.1080/19415257.2022.2132269
https://doi.org/10.1016/S0360-1315(03)00028-9
https://doi.org/10.31893/multirev.2025170
https://us.sagepub.com/en-us/nam/
https://doi.org/10.1080/02619768.2020.1816961

The Lumbini Journal of Language & Literature 2026

Dhungana, P., Dhungana, S., Khadka, S., Rijal, M., & Shrestha, A. (2024).
Teacher Educators’ Strategies for Continuous Professional
Transformation. Mangal Research Journal, 5(01), 87—104.
https://doi.org/10.3126/mrj.v5i01.73530

Dierendonck, C., Poncelet, D., & Tinnes-Vigne, M. (2024). Why teachers

do (or do not) implement recommended teaching practices? An

application of the theory of planned behaviour. Frontiers in
Psychology, 15, 1269954.
https://doi.org/10.3389/fpsyq.2024.1269954

Erawan, P. (2015). Teacher training through school-based programs in

participatory learning promotion. Procedia-Social and Behavioural
Sciences, 177, 162-168.
https://doi.org/10.1016/j.sbspro.2015.02.371

Evans, L. D. (2010). Teachers' perception of school-based professional

development. Sage.

Fitria, T. N. (2023). Breaking the ice in the classroom: Using ice breaking
in the teaching and learning process. Borneo Journal of English
Language Education, 5(1).

Gall, M. D., & Acheson, K. A. (2011). Clinical supervision and teacher
development: Preservice and in-service applications (6th ed.).
John Wiley and Sons.

Geletu, G. M. (2026). The effects of pedagogical mentoring and coaching
on primary school teachers’ professional development practices
and students’ learning engagement in classrooms in Oromia
regional state: Implications for professionalism. Education, 3—13,
54(1), 186—-202. https://doi.org/10.1080/03004279.2023.2293209

Gnawali, L. (2018). Teaching English in under-resourced environments. In

D. Hayes (Ed.), English language teaching in Nepal: Research,
reflection and practice (pp. 257—-264). British Council.

Guang, L., & Huang, Y. (2013). Ways to achieve language teachers’
professional development. Theory and Practice in Language
Studies, 3(11), 2112-2116. https://doi.org/10.4304/tpls.3.11.2112-
2116

36  The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026


https://doi.org/10.3126/mrj.v5i01.73530
https://doi.org/10.3389/fpsyg.2024.1269954
http://dx.doi.org/10.1016/j.sbspro.2015.02.371
https://doi.org/10.1080/03004279.2023.2293209
https://doi.org/10.4304/tpls.3.11.2112-2116
https://doi.org/10.4304/tpls.3.11.2112-2116

The Lumbini Journal of Language & Literature 2026

Hargreaves, A. (2019). Teacher collaboration: 30 years of research on its
nature, forms, limitations and effects. Teachers and Teaching,
1(19), 603—621. https://doi. org/10.1080/13540602.2019.1639499
Igbal, S., & Ali, A. (2024). Education and professional development:

Opportunities and challenges for in-service teachers: a
review. Gomal University Journal of Research, 40(1), 117-133.
https://doi.org/10.51380/gujr-40-01-10

Joshi, K. D., Gnawali, L., & Dixon, M. (2018). Experience of professional

development strategies: Context of Nepalese EFL
teachers. Pakistan Journal of Education, 35(2).

Kabadayi, A. (2016). A suggested in-service training model based on
Turkish preschool teachers' conceptions for sustainable
development. Journal of Teacher Education for Sustainability,
18(1), 5-15. _https://doi.org/10.1515/jtes-2016-0001

Khasawneh, Y. J. A. (2023). An investigation of pre-service teacher

preparation programs in teacher education and Co-teaching
models. Information Sciences Letters, 12(7), 2849-2857.
http://dx.doi.org/10.18576/isl/120714

Lv, Y. (2014). The professional development of the foreign language
teachers and the professional foreign language teaching practice.
Theory and Practice in Language Studies, 4(7), 1439-1444.
https://doi.org/10.4304/tpls.4.7.1439-1444

Mahara, K. K. (2024). Receiving and implementing in-service teacher

training programmes: identifying challenges from teachers’
perspectives. KMC Journal, 6(1), 153-175.
https://doi.org/10.3126/kmcj.v6i1.62338

Mani, C. (2024). A study of growth and development of teacher education

programme. The Academic International Journal of
Multidisciplinary Research, 2(11).
https://doi.org/10.5281/zenodo.14314323

Martin, H. J. (2010). Improving training impact through effective follow-up:

techniques and their application. Journal of Management
Development, 29(6), 520-534.
https://doi.org/10.1108/02621711011046495

The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026 37


https://doi.org/10.51380/gujr-40-01-10
https://doi.org/10.1515/jtes-2016-0001
https://doi.org/10.4304/tpls.4.7.1439-1444
https://doi.org/10.3126/kmcj.v6i1.62338
https://doi.org/10.5281/zenodo.14314323
https://doi.org/10.1108/02621711011046495

The Lumbini Journal of Language & Literature 2026

Miles, M. B., Huberman, A. M., & Saldafia, J. (2014). Qualitative data
analysis: A methods sourcebook (3rd ed.). SAGE.

Ngwenya, V. C. (2020). School-based supervision enhances the
professional development of teachers. South African Journal of
Education, 40(3). https://doi.org/10.15700/saje.v40n3al744

Njenga, M. (2023). Teacher participation in continuing professional

development: A theoretical framework. Journal of Adult and
Continuing Education, 29(1), 69-85.
https://doi.org/10.1177/14779714221123603

Nkundabakura, P., Nsengimana, T., Uwamariya, E., Nyirahabimana, P.,

Nkurunziza, J. B., Mukamwambali, C., Dushimimana, J. C.,
Nsabayezu, E., Twahirwa, J. N., & Ndihokubwayo, K. (2024).
Contribution of continuous professional development (CPD)
training program on Rwandan secondary school mathematics and
science teachers’ pedagogical, technological, and content
knowledge. Education and Information Technologies, 29(4), 4969-
4999. https://doi.org/10.1007/s10639-023-11992-2

Ogunode, N. J., Edinoh, K., & Olatunde-Aiyedun, T. G. (2023). Staff
training in schools. Journal of Innovation in Education and Social
Research, 1(3), 192-207.

Opfer, V. D., & Peder, D. (2011). Conceptualizing teacher professional

learning. Review of Educational Research, 81(3), 376—407.
https://doi.org/10.3102/0034654311413609

Osamwonyi, E. F. (2016). In-service education of teachers: Overview,

problems and the way forward. Journal of Education and Practice,
7(26), 83-87.

Pedemonte, F. (2016). High-quality teacher professional development and
classroom teaching practices: Evidence from TALIS 2013. OECD.

Rahmat, W., Tiawati, R. L., Saddhono, K., Septia, E., Hartati, Y. S., Nisja,
l., ... & Mana, L. H. A. (2023). Bipa learning practices of
international students in higher education: a phenomenon of
language integration based on psychopragmatics approach.

Environment and social psychology, 9(8), 27-33.

38  The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026


https://doi.org/10.15700/saje.v40n3a1744
https://doi.org/10.1177/14779714221123603
https://doi.org/10.1007/s10639-023-11992-2
https://doi.org/10.3102/0034654311413609

The Lumbini Journal of Language & Literature 2026

Roberts, J. L. & Clark, T. (2026). International Perspectives on
Acceleration in Gifted Education. Taylor & Francis.

Sadeghi, K., & Richards, J. C. (2021). Professional development among
English language teachers: challenges and recommendations for
practice. Heliyon, 7(9), 1-7.
https://doi.org/10.1016/j.heliyon.2021.e08053

Saldana, J. (2015). Thinking qualitatively: Methods of mind. SAGE.

Salifu, I., Agyekum, B., & Nketia, D. (2024). Teacher professional

development (TPD) in Ghana: Constraints and solutions.
Professional Development in Education, 1-18.
https://doi.org/10.1080/19415257.2024.2351947

Schipper, T. M., de Vries, S., Goei, S. L., & van Veen, K. (2020).
Promoting professional school culture through lesson study? An

examination of school culture, school conditions, and teacher self-
efficacy. Professional development in education, 46(1), 112-129.
https://doi.org/10.1080/19415257.2019.1634627

Sprott, R. A. (2019). Factors that foster and deter advanced teachers’

professional development. Teaching and Teacher Education,
77(1), 321-331. https://doi.org/10.1016/j.tate.2018.11.001

Tanang, H., & Abu, B. (2014). Teacher professionalism and professional

development practices in South Sulawesi, Indonesia. Journal of
Curriculum and Teaching, 3(2), 25-42.
http://dx.doi.org/10.5430/jct.v3n2p25

Tran, N., Hoang, D. T. N., Gillespie, R., Yen, T. T. H., & Phung, H. (2024).

Enhancing EFL learners’ speaking and listening skills through

authentic online conversations with video conferencing tools.

Innovation in Language Learning and Teaching, 1-11.

https://doi.org/10.1080/17501229.2024.2334809
Ucheagwu-Okoye, O. M. (2025). Role of school leaders in promoting

mental health awareness among secondary school students in
Anambra State for sustainable development. African Journal of
Educational Management, Teaching and Entrepreneurship
Studies, 14(1), 1-19.

Ur, P. (2006). A course in language teaching. Cambridge University Press.

The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026 39


https://doi.org/10.1016/j.heliyon.2021.e08053
https://doi.org/10.1080/19415257.2024.2351947
https://doi.org/10.1080/19415257.2019.1634627
https://doi.org/10.1016/j.tate.2018.11.001
http://dx.doi.org/10.5430/jct.v3n2p25
https://doi.org/10.1080/17501229.2024.2334809

The Lumbini Journal of Language & Literature 2026

Usiere, A. U., Nwokoro, C., & Akwaowo, M. (2024). Templates of
measuring academic performance of mass communication
students: Issues of social constructivism and goal theories in
Nigerian universities. The International Journal of Technology,
Innovation, & Education, 2(3), 41-59. https://ijtie.com/v203/n49

Vakili, R., Vakili, S., Ajilian Abbasi, M., Masoudi, S., & Saeidi, M. (2024).

Overcrowded classrooms: Challenges, consequences, and
collaborative solutions for educators: A literature review. Medical
Education Bulletin, 5(2), 961-972.
https://doi.org/10.22034/meb.2024.492269.1103

Vygotsky, L. S. (1978). Mind in society: The development of higher
psychological processes. Harvard University Press.

Wagle, S. K., Luitel, B. C., & Krogh, E. (2024). Exploring possibilities for

participatory approaches to contextualized teaching and learning:

A case from a public school in Nepal. Educational Action
Research, 32(2), 276-294.
https://doi.org/10.1080/09650792.2023.2183874

Worth, J. & Van den Brande, J. (2020). Teacher autonomy: How does it

relate to job satisfaction and retention? National Foundation for
Educational Research.

40  The Lumbini Journal of Language & Literature, Vol. 5, Issue 1, ISSN: 2565-5167, April 2026


https://ijtie.com/v203/n49
https://doi.org/10.22034/meb.2024.492269.1103
https://doi.org/10.1080/09650792.2023.2183874

