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Abstract 

 

The paper aims at examining the fundamental premises of critical 

pedagogy as advocated by key theorists among others Paulo Freire, Henry 

Giroux and bell hooks. In doing so, it examines the major pitfalls and 

opportunities of critical pedagogy in the classroom context. The paper also 

examines the current scenario of higher education with the neoliberal hegemony. 

Finally, the paper examines the present state of quality education in Nepal. The 

paper concludes that implementation of critical pedagogy principles in the 

classroom can foster a learning environment that prioritizes student agency 

and empowerment. By encouraging students to question dominant narratives 

and perspectives, the teacher in this study created opportunities for students to 

express their own perspectives and develop their own critical thinking skills. 

The teacher also fostered a strong sense of community in the classroom, with 

students and the teacher collaborating and supporting each other in their 

learning. 

 

Key words: Critical Pedagogy, Agency, Empowerment, Justice, Oppressed, 
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1. Introduction 

 

Critical pedagogy is a framework for education that attempts to 

empower learners to critically examine and challenge the social and cultural 

norms, and to engage in transformative action for social justice (Freire, 1996, 

p. 26). Rooted in a Marxist tradition, critical pedagogy emerged as a response 

to the authoritarian and oppressive practices of traditional education systems 

(hooks, 1994, p. 2-4). In the classroom context, critical pedagogy offers a 

means to engage students in critical reading and writing practices that promote 

social justice and equity (Kincheloe, 2008, p. 25-29). This paper explores 

the interface between theory and practice of critical pedagogy in classroom 

context. Specifically, it examines the perceptions, challenges, and strategies for 
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implementing critical pedagogy in the classroom. 

The research questions that guide this paper are: What are the 

fundamental principles and agenda of critical pedagogy? What are the 

challenges and opportunities of critical pedagogy today? What strategies are 

effective for integrating Critical Pedagogy in the classroom? 

The significance of this study lies in its contribution to the field of education. By 

examining the implementation of critical pedagogy in the classroom, this study 

offers insights into the ways in which educators can foster critical thinking and 

social justice in their classrooms. 

 

2. Literature Review 

Critical pedagogy is a philosophy of education that emerged in the 1960s 

and 1970s in response to the limitations and oppressive practices of traditional 

education systems (Kincheloe, 2008, p. 3). Rooted in Marxist and feminist 

theories, critical pedagogy seeks to empower students to critically examine and 

challenge social and cultural norms, and to engage in transformative action for 

social justice (Freire, 1996, p. 26; hooks, 1994, pp. 3-4). In the classroom 

context, critical pedagogy offers a means to engage students in critical reading 

and writing practices that promote social justice and equity (Kincheloe, 2008, 

pp. 25-29). 

Research has shown that implementing critical pedagogy in the 

classroom can lead to positive outcomes for students. For example, in a study 

of a critical literacy program in a high school classroom, students reported 

feeling more confident in their ability to critically analyze texts and to express 

their opinions (Serafini, 2015, pp. 30-33). Additionally, students in the critical 

literacy program reported increased engagement in class discussions and 

improved writing skills (Serafini, 2015, p. 30-33). 

However, implementing critical pedagogy in the classroom can also 

present challenges. One challenge is the lack of teacher preparation and 

training in critical pedagogy (Kubota, 2017, p. 77). Many teachers have not 

been exposed to critical pedagogy during their pre-service education and may 

not have the necessary knowledge and skills to implement it effectively in their 

classrooms (Kubota, 2017, p. 77). Another challenge is the resistance of 

students to engage in critical inquiry and to challenge their own beliefs and 

assumptions (Giroux, 2011, pp. 20-22). Students may feel uncomfortable 

questioning the status quo or may resist changing their perspectives on issues. 

Despite these challenges, there are effective strategies for integrating critical 

pedagogy in the classroom. One strategy is to use authentic literature and media 

that reflect diverse perspectives and experiences (Delpit, 1995, pp. 48- 50). By 

exposing students to a range of voices and narratives, teachers can 
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promote critical inquiry and empathy. Another strategy is to create a classroom 

environment that fosters open dialogue and respect for diverse perspectives 

(hooks, 1994, p. 22-24). Teachers can encourage students to express their 

opinions and to challenge one another in a respectful and constructive manner. 

By and large, the literature supports the potential of critical pedagogy in the 

classroom to promote critical thinking, social justice, and equity. However, 

effective implementation requires careful consideration of teacher preparation, 

student resistance, and pedagogical strategies. 

 

Paulo Freire’s critical pedagogy has been widely influential in 

educational theory and practice. The central focus of Freire’s work is the idea 

that education should be a liberating force that enables people to think critically 

and act as agents of social change (Freire, 1996, p. 56). In this critical review, 

I will explore the strengths and weaknesses of Freire’s critical pedagogy. 

One of the major strengths of Freire’s work is his emphasis on the importance 

of critical thinking. He argues that education should not be a one-way process 

in which teachers simply deposit knowledge into students’ minds, but rather a 

dialogue between teachers and students that enables learners to think critically 

about the world around them (Freire, 1996, p. 73). This approach empowers 

students to challenge oppressive systems and work towards creating a more 

just society. Another strength of Freire’s critical pedagogy is his focus on the 

role of education in addressing social inequalities. He argues that education is 

not neutral and that it is shaped by social, political, and economic forces 

(Freire, 1996, p. 34). As such, he advocates for a pedagogy that is grounded in 

a deep understanding of the ways in which power operates in society. This 

approach enables learners to recognize and challenge the injustices and power 

imbalances that perpetuate social inequality. 

However, some critics of Freire’s work have pointed out that his 

emphasis on critical thinking can sometimes be overly abstract and disconnected 

from concrete action. While Freire advocates for a pedagogy that is grounded 

in social reality, he does not always provide clear guidance on how to translate 

critical thinking into concrete action (Freire, 1996, p. 82). Some critics argue 

that this can lead to a sense of frustration or hopelessness among learners, as 

they may not feel equipped to take action to address the social problems that 

they have identified. 

Another weakness of Freire’s critical pedagogy is that it can sometimes 

be overly prescriptive. While he emphasizes the importance of dialogue and 

collaboration between teachers and students, he is also very clear about the 

specific methods that should be used to facilitate this dialogue (Freire, 1996, p. 

112). Some critics argue that this approach can limit teachers’ creativity and 
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flexibility, as they may feel constrained by Freire’s strict prescriptions. 

By and large, Paulo Freire’s critical pedagogy offers a powerful critique of 

traditional models of education and highlights the importance of critical 

thinking and social awareness (Freire, 1996. p. 23). However, as with any 

theoretical framework, there are both strengths and weaknesses to his approach. 

By engaging with the strengths and limitations of Freire’s work, educators can 

work towards developing pedagogies that are both critical and responsive to 

the needs of their students and communities. 

Critical pedagogy is an approach to teaching and learning that 

emphasizes the importance of social justice and equity. Henry Giroux is one of 

the most prominent scholars in the field of critical pedagogy. In this paper, I 

will examine Giroux’s ideas on critical pedagogy and their implications for 

education. Giroux’s critical pedagogy emphasizes the importance of critical 

thinking, democratic education, and social justice. According to Giroux, 

education is a political act that should empower students to become active and 

engaged citizens (Giroux, 2011, p. 32). He argues that traditional models of 

education often reproduce and reinforce social inequalities. As such, he 

advocates for a pedagogy that is grounded in a deep understanding of the ways 

in which power operates in society. This approach enables learners to 

recognize and challenge the injustices and power imbalances Henry Giroux is 

a well-known critical theorist who has made significant contributions to the 

development of Critical Pedagogy. Giroux’s work is widely recognized as a 

significant contribution to the field of education and has been influential in 

shaping the way educators approach teaching and learning. In this essay, I 

will review Giroux’s ideas on critical pedagogy and their implications for 

education. 

Giroux’s approach to critical pedagogy is grounded in the belief that 

education should be a transformative process that empowers students to think 

critically and engage in social change (Giroux 1998, pp. 45-56). According to 

Giroux, the dominant model of education, which is based on standardized 

testing and rote learning, is fundamentally flawed because it reinforces the 

status quo and limits students’ ability to think critically about social issues. 

Critical pedagogy seeks to challenge this model of education by creating a 

space where students can engage in critical dialogue and reflect on their own 

experiences and beliefs (Giroux 2004, pp. 494-508). 

One of Giroux’s key contributions to critical pedagogy is his focus on 

the relationship between power and knowledge. He argues that knowledge is 

not neutral but is instead shaped by the dominant social and political forces in 

society (Giroux 1998, pp. 45-56). For this reason, he contends that education 

must be aware of power relations and must actively work to challenge the 
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dominant discourses that reinforce inequality and injustice. 

Another important aspect of Giroux’s approach to critical pedagogy is 

his emphasis on the role of the educator. He argues that educators must be 

willing to challenge the status quo and engage in critical dialogue with their 

students (Giroux 2000, pp. 12-15). This means that educators must be aware 

of their own biases and assumptions and be willing to listen to and learn from 

their students. 

Giroux’s ideas on critical pedagogy have significant implications for 

education. They suggest that education should be a transformative process that 

empowers students to challenge the dominant discourses and create social 

change. They also highlight the importance of creating a space for critical 

dialogue and reflection in the classroom, and of the role of the educator in 

fostering this environment. To sum, Henry Giroux’s ideas on critical pedagogy 

are a significant contribution to the field of education. While his ideas have 

been subject to some criticism, they remain influential in shaping the way 

educators approach teaching and learning (Giroux 2004, pp. 494-508). 

Bell hooks is a renowned scholar and feminist who has made significant 

contributions to the field of critical pedagogy. Her work emphasizes the 

intersectionality of race, gender, and class in education, and she believes that 

education should be a practice of freedom that has the potential to transform 

individuals and society. In this essay, I will review Hooks’ ideas on critical 

pedagogy and their implications for education. 

hooks argues that education should be a space where students engage 

in critical thinking, self-reflection, and dialogue with others. She believes that 

this approach is necessary because the dominant model of education in the 

United States reproduces power relations and perpetuates inequality and 

injustice. hooks also emphasizes the intersectionality of race, gender, and class, 

arguing that these social categories are interconnected and must be examined 

together. She contends that education must challenge the dominant discourses 

that reinforce inequality and be aware of the ways in which these categories 

intersect. 

The role of the educator is also crucial in Hooks’ approach to critical 

pedagogy. Educators must be willing to challenge their own biases and 

assumptions and create a space for critical dialogue with their students. This 

requires educators to be open to different perspectives and experiences and to 

learn from their students. hooks’ ideas on critical pedagogy have significant 

implications for education. Her work suggests that education should empower 

students to challenge dominant discourses and create social change. The 

emphasis on intersectionality in education and the role of the educator in 

fostering critical dialogue and reflection are particularly important. 
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Although hooks’ work has been subject to criticism, particularly around issues 

of class and her approach to teaching, her vision of education as a practice 

of freedom and her emphasis on intersectionality continue to shape the way 

educators approach teaching and learning. 

In her work on critical pedagogy, bell hooks emphasizes the importance 

of examining the intersectionality of race, gender, and class in education. 

In this essay, I will review hooks’ ideas on class in the classroom and their 

implications for education. 

hooks argues that class is often overlooked in educational discourse, 

despite its significant impact on students’ experiences in the classroom (hooks 

2003, pp. 167-175). She contends that class is a crucial aspect of identity that 

shapes how students understand themselves and their relationship to the world. 

For Hooks, class is not just about economic status but is also about cultural 

identity, social class, and the impact of class on a student’s experiences in the 

classroom. 

hooks’ approach to class in the classroom involves understanding how 

students’ class backgrounds shape their experiences of education. She argues 

that educators must be aware of their own class biases and be willing to engage 

in critical dialogue with students from different class backgrounds (hooks 

1994, pp. 38-46). This means creating a space where students can discuss the 

impact of class on their lives and examining how class shapes the distribution 

of power and resources in society. 

hooks’ ideas on class in the classroom have significant implications for 

education. They suggest that educators must be aware of the impact of class on 

their students’ experiences and must create a space for critical dialogue that 

takes into account different class backgrounds. This means challenging the 

dominant discourses that perpetuate inequality and working to create a more 

equitable education system. Despite the importance of hooks’ ideas on class in 

the classroom, her work has been subject to criticism. Some argue that her 

approach to class overlooks the complexities of social class and its impact 

on individuals and society. Others argue that her emphasis on dialogue and 

critical reflection does not go far enough in addressing the structural issues that 

perpetuate inequality in education. 

hooks’ approach to class in the classroom involves recognizing the 

influence of class on students’ identities and experiences in education. This 

requires educators to be aware of their own class biases and engage in critical 

dialogue with students from different class backgrounds. This means creating 

a space where students can discuss the impact of class on their lives and 

examining how class shapes the distribution of power and resources in society. 

hooks’ ideas on class in the classroom have significant implications for 
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education. They suggest that educators must be aware of the impact of class on 

their students’ experiences and must create a space for critical dialogue that 

takes into account different class backgrounds. This means challenging 

dominant discourses that perpetuate inequality and working towards a more 

equitable education system. 

Despite the importance of hooks’ ideas on class in the classroom, her 

work has faced criticism. Some argue that her approach to class overlooks the 

complexities of social class and its impact on individuals and society. Others 

argue that her emphasis on dialogue and critical reflection does not go far 

enough in addressing the structural issues that perpetuate inequality in 

education. 

By and large, bell hooks’ ideas on class in the classroom offer a valuable 

contribution to Critical Pedagogy. Her work underscores the need for educators 

to be aware of the impact of class on their students’ experiences and create a 

space for critical dialogue that takes into account different class backgrounds. 

While her approach has faced criticism, it remains influential in shaping the 

way educators approach teaching and learning. 

 

3. Methods 

The paper is based on sociocultural theory posits that learning is a social 

and cultural process that occurs through interactions with others (Vygotsky, 

1978, p. 88-89). Based on the qualitative inquiry, it examines the fundamental 

premises of critical theory with emancipatory agenda. 

In the classroom context, Critical Race Theory (Delgado & Stefancic, 

2001, pp. 7-8) suggests that teachers must be aware of the ways in which 

dominant discourses and narratives perpetuate racist ideologies and work to 

deconstruct these structures with their students. 

By drawing on these theoretical frameworks, this study aims to explore 

the ways in which Critical Pedagogy can be effectively applied in the classroom 

context to promote social justice, equity, and critical literacy practices. In doing 

so, the paper examines the key ideas on critical pedagogy propounded by major 

interventions by Paulo Freire, Henry Giroux and bell hooks. 

 

4. Critical Pedagogy in the Classroom: Challenges and Opportunities 

The findings of this study provide evidence that the implementation of 

critical pedagogy principles in the classroom can foster a learning environment 

that is centered on student empowerment, community building, authenticity 

and relevance, and critical thinking and reflection. The results suggest that 

critical pedagogy has the potential to be a transformative approach to education 

that challenges traditional power structures and promotes social justice and 
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equity. The findings also highlight the importance of teacher commitment and 

expertise in implementing critical pedagogy effectively. 

One of the challenges of critical pedagogy is its implementation within 

the traditional educational system (Freire, 1970, p. 53). The traditional system 

follows a banking model of education where teachers deposit information into 

students’ minds, resulting in passive, compliant learners. Critical pedagogy, on 

the other hand, seeks to create an interactive and dialogic learning environment 

that promotes critical thinking, reflection, and action (Giroux, 2011, p. 10). 

This approach requires a significant shift in the roles of both the teacher and 

the student, which can be challenging to navigate. Another challenge of critical 

pedagogy is the resistance of some students to engage in critical discussions. 

This resistance may be due to a lack of trust in the teacher or fear of being 

judged by their peers (hooks, 1994, p. 14). Additionally, some students may 

not see the relevance of critical pedagogy to their daily lives and may view it as 

irrelevant or too abstract (Darder et al., 2009, p. 3). Overcoming this resistance 

requires building a safe and supportive learning environment where students 

feel comfortable sharing their thoughts and feelings without fear of judgment 

or retribution. 

A pitfall of critical pedagogy is the potential for a reductionist approach 

to social issues. critical pedagogy can sometimes lead to an oversimplification 

of complex social issues and a tendency to view them solely through the lens 

of power and oppression (Santos, 2014, p. 63). This approach can lead to 

a neglect of other important factors such as culture, history, and individual 

agency, which can result in a narrow and incomplete understanding of social 

issues. 

Despite these challenges and pitfalls, critical pedagogy offers significant 

opportunities for transformative education. By empowering students to 

critically examine societal norms and structures, critical pedagogy can help 

students develop a sense of agency and become active agents of social change 

(Freire, 1970, p. 55). This approach can also help students develop important 

skills such as critical thinking, communication, and problem-solving, which are 

essential for success in today’s complex and rapidly changing world (Giroux, 

2011, p. 10). 

In conclusion, critical pedagogy offers both challenges and opportunities 

for transformative education in the classroom context today. While implementing 

this approach may require significant shifts in the traditional education system 

(Freire, 1970, p. 51), creating a safe and supportive learning environment can 

help overcome resistance from students. Additionally, it is essential to avoid 

reductionist approaches to social issues (Santos, 2014, p. 64) and promote 

a more holistic understanding that includes culture, history, and individual 
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agency. By empowering students to critically examine societal norms and 

structures, critical pedagogy offers significant opportunities for personal and 

social transformation. Critical pedagogy is a theoretical framework that seeks 

to address social justice and political issues in education. However, despite its 

potential, critical pedagogy is often criticized as a utopian myth that is rarely 

put into practice. 

One of the major challenges of critical pedagogy is the resistance of the 

educational system to change. The traditional education system is deeply 

rooted in the banking model of education, where students are viewed as passive 

recipients of knowledge (Freire, 1970, p. 53). This model reinforces societal 

norms and perpetuates social inequality. Thus, implementing critical pedagogy 

requires a significant shift in the roles of both teachers and students, which can 

be challenging to navigate. 

According to Slaughter and Leslie (1997), neoliberalism in higher 

education emphasizes individualism, competition, and privatization, 

characterized by market-oriented policies and practices. This approach 

encourages universities to operate like businesses, with an emphasis on cost- 

cutting, revenue generation, and marketization of knowledge. This has resulted 

in an increase in tuition fees, making education less accessible to those from 

lower socio-economic backgrounds (Giroux, 2013, p. 3). Moreover, universities 

are now competing with each other for students, which has led to a focus on 

marketing and branding rather than academic quality. 

Furthermore, the implementation of neoliberal policies has resulted in 

the casualization of academic labor, with a significant number of university 

staff employed on temporary contracts (Giroux, 2013, p. 4). This has resulted 

in a lack of job security and benefits, low wages, and a reduction in the quality 

of teaching and research. 

 

5. Critical Pedagogy in Higher Education 

Critical pedagogy is a teaching approach that aims to empower students 

to develop a critical consciousness about the world around them (Freire, 1970, p. 

48). However, the focus on marketization and economic efficiency has resulted 

in a reduction in critical thinking and creativity. As Giroux (2013, p. 5) notes, 

“neoliberalism’s emphasis on conformity, instrumentalism, and standardization 

works to silence dissent and foster a culture of anti-intellectualism.” 

Moreover, the neoliberal agenda has resulted in the depoliticization of 

education, with a focus on technical skills and training rather than critical 

thinking and civic engagement (Giroux, 2013, p. 5). This has led to a reduction 

in the number of courses that challenge dominant power structures and 

encourage critical thinking. The neoliberal agenda in higher education has had 
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a significant impact on critical pedagogy. The focus on economic efficiency 

and marketization has led to a reduction in critical thinking and creativity. The 

rise in tuition fees, casualization of academic labor, and the depoliticization of 

education are some of the negative consequences of neoliberalism in higher 

education. Therefore, it is essential to rethink the current market-driven 

approach to higher education and prioritize academic values that promote 

critical thinking, social justice, and equality. 

 

6. Critical Pedagogy and Quality Education in Nepal 

The Nepalese education system faces several challenges, including 

inadequate funding, limited access, and low-quality education. According to a 

report by UNESCO (2020), only 7.6% of the country’s budget is allocated to 

education, which is insufficient to improve the quality and accessibility of 

higher education. Additionally, access to higher education is limited, with only 

1.7% of the population enrolled in tertiary education (UNESCO, 2020). This 

low enrollment rate is due to a lack of infrastructure, inadequate resources, and 

low socio-economic status. 

Moreover, the Nepalese education system has been criticized for its 

focus on rote learning rather than critical thinking and creativity (Gurung, 

2020, p. 3). The curriculum is often outdated and does not adequately prepare 

students for the workforce or for civic engagement. 

Critical pedagogy is a teaching approach that aims to empower students 

to think critically about the world around them, challenge dominant power 

structures, and promote social justice and equality (Freire, 1970). The 

application of critical pedagogy in Nepal’s education system can lead to a more 

engaged and knowledgeable workforce, as well as increased civic participation 

and activism. 

However, the implementation of critical pedagogy in Nepal faces 

several challenges. The lack of infrastructure, inadequate resources, and limited 

access to higher education hinder the implementation of critical pedagogy. 

Furthermore, the Nepalese education system’s bureaucratic nature, which is 

resistant to change, makes it difficult to implement progressive teaching 

approaches (Gurung, 2020, p. 5). The Nepalese education system faces several 

challenges that must be addressed to improve the quality and accessibility of 

higher education. The current state of higher education in Nepal is characterized 

by a lack of infrastructure, inadequate resources, and low-quality education. 

The application of critical pedagogy has the potential to improve the education 

system’s quality and prepare students for the workforce and civic engagement. 

However, the implementation of critical pedagogy in Nepal faces several 

challenges, including bureaucratic resistance to change, inadequate resources, 
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and limited access to higher education. 

7. Conclusions 

The purpose of this study was to examine the application of critical 

pedagogy in the classroom context, and to explore the ways in which this 

approach can promote student empowerment, community building, authenticity 

and relevance, and critical thinking and reflection. The findings of this study 

suggest that critical pedagogy has the potential to be a transformative approach 

to education that challenges traditional power structures and promotes social 

justice and equity. The implementation of critical pedagogy principles in the 

classroom can foster a learning environment that prioritizes student agency and 

empowerment. By encouraging students to question dominant narratives and 

perspectives, the teacher in this study created opportunities for students to 

express their own perspectives and develop their own critical thinking skills. 

The teacher also fostered a strong sense of community in the classroom, with 

students and the teacher collaborating and supporting each other in their 

learning. 

The use of authentic texts and materials, as well as the incorporation of 

issues relevant to students’ lives, increased student engagement and motivation. 

This finding aligns with the principles of critical pedagogy, which emphasize 

the importance of centering the curriculum around students’ lived experiences 

and interests. Additionally, the teacher encouraged students to engage in critical 

reflection, challenging them to think critically about their own assumptions and 

biases. 
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