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Abstract 
The prime purpose of this study was to successfully examine the trends of drop out in 
Makawanpur Multiple Campus students studying in bachelor and the consequential effects 
that would spoil the academic progress of the campus. The data collected from the campus 
were analysed descriptively from the sample size that included the drop out students of the 
Makawanpur Multiple Campus in three years. The research method used was analytical 
which typically use the correlation and regression due to its suitability to determine the 
strength and direction of the relationship between the variables being studied. The results of 
this study provide valuable insights into exploring the trend of leaving study among bachelor 
students and may be used to reflect the consequence which may occur in the near future. It 
also suggests the strategies for improving retention rates in the different programs of the 
campus. Overall, this study contributes to overcome the issues that influence student retention 
and the effectiveness of interventions aimed at improving retention in higher education. 
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1. Background of Study 
 Makawanpur Multiple campus as one of the leading community campus is running 
the four major faculties: management, science, humanities, and education. The numbers of 
the students in the few years are decreasing significantly in almost all the program besides 
management. In spite of the increasing students in the secondary education, the numbers 
surprisingly dropped in the bachelor programs in the last few years. After the SLC, the 
students in our locality are mostly attracted to the dream of abroad study, appropriate job in 
the country and abroad. They mostly involved in the selection of the desired course in the 
country or abroad. If they find the suitable course, they are likely to enroll and continue their 
academic journey in the country otherwise; they begin to explore the destination abroad to 
fulfil their goal. They often dream high and begin to compare the colleges and the universities 
here and there. They seek the courses and programs which are globally accepted and worldly 
salable.  
 Form the prospective of the students; it is their rights to acquire the education and 
knowledge around the globe. They are free to venture around for the academic knowledge 



 

International Research Journal of MMC (IRJMMC) 
  

              Volume 4(1), 2023                ISSN 2717-4999 (Online)                 2717-4980 (Print) 
 

120 

Open Access 

that they need in their prospective future. It is undoubted that they attain that kind of 
environment and economic prosperity to pay for the cost of education. But the terrifying 
danger resulted from abroad education has also added the frightening issues in the growing 
rate of drop out students in our country. Among many other factors, abroad study seem the 
most influential and unavoidable. It has brought the serious concern to the colleges and the 
authorities to study about the problem and explore the solution to increase the number as well 
as sustain the program.  
1.1. Objective of the study 
 The prime objective of the study was guided to discover the trends and consequences 
of the drop out in Makawanpur Multiple Campus. 
 Literature Review 
 Drop out normally means the absence of the students from the academic year. It can 
also be said the nonexistence of the students in the running program of the schools and 
colleges. Dropout can be broadly defined as the student’s failure to enroll for a definite 
number of successive semesters. However, there are many different definitions of dropout in 
the literature, usually related to a temporal conception, and the issue is controversial (Grau- 
Valldosera & Minguillón, 2014). It is all about the leaving the academic program by the 
students. Many factors can directly or indirectly influence the drop out of the student. As the 
research conducted by Moyo, Ncube and Khupe (2016) revealed their findings about the 
reasons students drop out of school, including 1. Lack of role of parents' existence, 2. 
Challenges in financial conditions 3. Difficulties and poverty and hunger 4. Distance from 
home to school 5. Student migration 6. Teen pregnancy 7. Pressure of friend 8. Family 
disorientation. The factors stated were those that encouraged students to drop out of school in 
their study area. The longitudinal study conducted by Hidi (2000), students’ behavioral, 
cognitive and demographic factors were found to be among the factors leading student to 
drop out of school. The study found out that students who dropped out were noted to have 
exhibited high levels of aggressiveness and lower academic performance. Allensworth & 
Easton (2007) also discovered structures and systems that comprise a college’s regarding 
design its administration, staffing, resources, curriculum and assessments a sell as the manner 
I which the college provides support to struggling and at-risk learners. In their study on how a 
school’s organizational structure affects dropout behaviors. Allensworth & Easton (2007) 
used linear analysis to investigate causes of absenteeism. The study that found structures with 
clear norms in place held the most promise for students at risk of both absenteeism and 
dropout. Because of good institutional structures, Allensworth & Easton (2007) found that 
attendance by students’ was a strong predictor of success in colleges.  Along this dimension, 
a study conducted by Meyer (2010) reveal that students mentioned parental support as a 
factor that helped them stay in college. Additionally, Ginsberg & Miller-Cribbs (2000) 
indicated that lack of parental involvement in an abusive home was found to be correlated to 
higher likelihood of dropping out from college. Likewise, living in a violent and 
dysfunctional home environment, single-parent household, language differences and lowly 
educated parents were found to be linked to student have positive influence on students’ path 
towards graduation (Rumberger & Larson, 1998).  
 Drop out has the complex and multi dimension which are difficult to explain. 
Inconsistent terminology is problematic because the ways dropout is defined determine how 
it is measured, tackled, and researched (Ashby, 2004). The main issue regards who to count 
as having dropped out (Nichols, 2010); a single course definition is prevalent, i.e. dropping 
out of a specific course, yet other authors have proposed a program perspective (Lehan, 
Hussey, & Shriner, 2018), i.e., not graduating in a program. However, the time frame is also 
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problematic, as students may take a break (of several semesters) but eventually return and re-
enroll later in their academic trajectories. Although vicinity to join and complete the program 
in graduation is an understudied topic in the dropout literature, aspects of the traditional 
college experience suggest that many students are liable to leave the college. At large, open 
access colleges and universities students are often required to navigate complex 
bureaucracies and receive minimal advising to chart their course. Student-to-counselor ratios 
at those institutions, which frequently exceed 1,000:1, create environments in which many 
students are unaware of whom to contact if they need support (Gallagher, 2010; Center for 
Community College Student Engagement, 2009). As a result, research finds that nearly half 
of community college students do not understand their graduation requirements, and choosing 
courses at random is commonplace (Rosenbaum, Deil-Amen, and Person, 2006; Grubb, 
2006; Schneider and Yin, 2011). Thus, students who have spent more years in college may 
accumulate numerous credits that do not contribute to graduation (Scott-Clayton & 
Rodriguez, 2014), thereby increasing their chances of exhausting eligibility for time-limited 
sources of financial aid. Furthermore, because students typically have an abundance of choice 
when deciding which courses to take, they may delay progress to completion by avoiding 
required classes that are demanding and unpleasant (Bailey, Jeong, & Cho, 2010). For 
students who first attended two- and open-admission four-year colleges, the probability of 
departure respectively declines from 0.19 to 0.10 and from 0.13 to 0.11 between the first and 
third credit intervals. For students who first attended four-year selective institutions, the 
probability of dropout is approximately .06 in each of the first three credit intervals.  (Cite: 
Zachary Mabel* Harvard Graduate School of Education Tolani A. Britton Harvard Graduate 
School of Education August 2017). In another study Zachary and his friends concluded that 
colleges may be able to substantially increase degree attainment by targeting interventions to 
students who have made considerable academic progress but remain at risk of dropping out. 
While it is too soon to know which interventions are most effective and the contexts in which 
they work best, one thing is clear. Helping more students complete their final steps to a 
degree requires paying more attention to the late departure phenomenon and further 
investigating its origins and consequences. (Cite:Zachary Mabel* Harvard Graduate School 
of Education Tolani A. Britton Harvard Graduate School of Education August 2017) 
 It is the widespread issue that is completely relative to the geography, culture, 
religion, and family background. Moreover, it is always relative and directly influences the 
national objective to the education. A person's perception is very much determined by the 
amount of information that the person has relating to facts, experiences, hopes, and 
possibilities. Expectations and possibilities related to the future, while reality relates to the 
past and present (Sarwono, 2006:184). This perception will influence the decisions and 
actions taken by someone. Based on the explanation above dropout can be caused by two 
factors, namely; internal and external factors. Internal factors relate to motivation and 
emotions. Strong motivation will encourage someone to do something seriously, and positive 
emotions owned by someone will have an impact on perception and cognitive processes 
(Weiner, 1986:23-27). Both of these, motivation and emotion will definitely have an impact 
on the decisions and actions that someone will take. While relating to outside factors, Lewin's 
Medan theory (Heider, 1958:165; Sarwono, 2006:48) explains that individual behavior 
including dropping out of school is determined by environmental factors. In the social 
environment, those who are dominant will determine how someone will act. Murray (Heider, 
1958:166) analogizes the environment to the press which has a significant impact on a 
person. He stressed that everyone needs the presence of others who he respects and trusts in 
order to be able to motivate him in achieving his goals. In addition, the findings of this study 
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also indicate that the child's lack of motivation to go to school and neglect of children are the 
main factors causing dropouts. These two factors are interconnected with one another. 
Children who are abandoned by their parents have weak enthusiasm and motivation to go to 
school. (Sumardi, 2020) 
 In the above discussion, the authors realize that the trend of the students’ drop out is 
the prominent issues that need to be focused. It has raised the question of existence of so 
many colleges in the country. So naturally, it is the problem to be explored to sustain the 
retention rate of the students in the colleges. That’s why it is studied to explore the trends and 
suggest the viable strategies to overcome the problem of the drop out the college. 
2. Materials and Methodology 
 This study aims to examine the trends of dropout among bachelor students at 
Makawanpur Multiple Campus and the consequences that may negatively impact the 
academic progress of the campus. The research method used is analytical, utilizing 
correlation and regression to determine the relationship between variables. The results of the 
study may provide valuable insights into understanding the trend of student dropout and 
suggest strategies for improving retention rates at the campus. The study may also contribute 
to addressing issues that influence student retention and the effectiveness of interventions 
aimed at improving retention in higher education. The literature review discusses various 
factors that may contribute to student dropout, including lack of parental involvement, 
financial difficulties, poverty, hunger, distance from home to school, and student-related 
factors. 
3. Findings and discussion 

 
Figure 1: Enrolled and Exam Appeared in B.B.S. 
 
 This diagram appears to be the number of students who appeared for an exam and 
enrolled in a program in a particular year, along with the number of students who passed each 
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year of the program. The data shows a general trend of decreasing enrollment and pass rates 
as the program progresses, with the exception of 2071, where there is a significant drop in 
pass rate in the 2nd year. Overall the enrollment number for the years 2067 to 2074 is 
decreasing over the years and the pass rate is also decreasing as we move from the 1st to 4th 
year of the program. 
 

 
 
Figure 2: Number of Drop outs in B.B.S. 
 The diagram provided shows the number of dropout students in different years, by 
academic year. The total number of enrolled students in each year is also provided. It can be 
observed that the total number of enrolled students varies each year, with the highest number 
in 2069 and the lowest in 2075. Additionally, the number of dropouts in each academic year 
also varies, with the highest number in the 4th year in 2075 and the lowest in the 1st year in 
2067. Overall, it appears that the dropout rates have been fluctuating in these years. 
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Figure 3: Enrolled and Exam appeared in B.A. 
 This data appears to be the number of students who appeared for an exam and 
enrolled in a program in a particular year, along with the number of students who passed each 
year of the program. The data shows that the total number of enrolled students decreases over 
the years. Also, the pass rate decreases as we move from the 1st to 4th year of the program. 
The pass rate is highest in the 1st year and lowest in the 4th year. It could be possible that the 
students who are unable to pass in the 4th year are dropping out. It could be beneficial to 
analyze the reasons for such high dropout rate in 4th year and take necessary steps to improve 
the pass rate in 4th year. 

 
Figure 4: Number of Drop outs in BA 
 This data appears to be the number of students who appeared for an exam and 
enrolled in a program in a particular year, along with the number of students who passed each 
year of the program. The data shows a general trend of decreasing enrollment and pass rates 
as the program progresses, with the exception of 2071, where there is a significant drop in 
pass rate in the 2nd year. Overall the enrollment number for the years 2067 to 2074 is 
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decreasing over the years and the pass rate is also decreasing as we move from the 1st to 4th 
year of the program. 

 

 
Figure 5: Enrolled and Exam appeared in B.Sc. 
This data appears to be the number of students who appeared for an exam and enrolled in 
B.Sc. program in a particular year, along with the number of students who passed each year 
of the program. The data shows that the enrollment number for the years 2067 to 2074 is 
fluctuating over the years. Also, the pass rate decreases as we move from the 1st to 4th year 
of the program. The pass rate is highest in the 1st year and lowest in the 4th year. It could be 
possible that the students who are unable to pass in the 4th year are dropping out. It could be 
beneficial to analyze the reasons for such high dropout rate in 4th year and take necessary 
steps to improve the pass rate in 4th year. However, it is important to note that the sample size 
of the data is very small and therefore the analysis might not be reliable or generalizable. It 
would be beneficial to have more data to have more robust conclusions. 

 
Figure 6: Number of Drop outs in B.Sc. 
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 This data appears to be the number of students who dropped out of B.Sc program in a 
particular year, along with the number of students who dropped out in each year of the 
program. The data shows that the total number of enrolled students fluctuates over the years. 
Also, the dropout rate decreases as we move from the 1st to 3rd year of the program. The 
dropout rate is highest in the 1st year and lowest in the 3rd year. It could be possible that the 
students who are unable to pass in the 3rd year are dropping out or they might have some 
personal reasons to drop out. It could be beneficial to analyze the reasons for such high 
dropout rate in 1st year and take necessary steps to improve the retention rate in 1st year. 
However, it is important to note that the sample size of the data is very small and therefore 
the analysis might not be reliable or generalizable. It would be beneficial to have more data to 
have more robust conclusions. 
 

 
Figure 7: Enrolled and Exam appeared in B.Ed. 
 This data appears to be the number of students who were admitted to a program in a 
particular year, along with the number of students who appeared for exams in each year of the 
program. The data shows that the total number of admitted students decreases over the years. 
Also, the number of students appearing for exams decreases as we move from the 1st to 4th 
year of the program. The number of students appearing for exams is highest in the 1st year 
and lowest in the 4th year. It could be possible that the students who are unable to pass in the 
4th year are dropping out or they might have some personal reasons to not appear for exams. 
It could be beneficial to analyze the reasons for such high dropout rate in 4th year and take 
necessary steps to improve the retention rate in 4th year. However, it is important to note that 
the sample size of the data is small and therefore the analysis might not be reliable or 
generalizable. It would be beneficial to have more data to have more robust conclusions. 
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Figure 8: Number of Drop outs in B.Ed. 
 This data appears to be the number of students who dropped out of a B.Ed program in 
a particular year, along with the number of students who dropped out in each year of the 
program. The data shows that the total number of enrolled students fluctuates over the years. 
Also, the dropout rate decreases as we move from the 1st to 3rd year of the program. The 
dropout rate is highest in the 1st year and lowest in the 3rd year. It could be possible that the 
students who are unable to pass in the 3rd year are dropping out or they might have some 
personal reasons to drop out. It could be beneficial to analyze the reasons for such high 
dropout rate in 1st year and take necessary steps to improve the retention rate in 1st year. 
However, it is important to note that the sample size of the data is small and therefore the 
analysis might not be reliable or generalizable. It would be beneficial to have more data to 
have more robust conclusions. 
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variables. The significance level (Sig. 2-tailed) of .105 implies that there is low probability 
that this correlation occurred by chance. 
The sample size is 3 for both variables, which is small and might not be representative of the 
population. It is worth considering running the analysis with a larger sample size. 
 
Coefficientsa 

Model 
Unstandardized Coefficients 

Standardized 
Coefficients 

t Sig. B Std. Error Beta 
1 (Constant) 23.848 13.456  1.772 .327 

ty .827 .138 .986 6.015 .105 
a. Dependent Variable: sy (fy=first year, sy=second year, ty=third year) 
 In the above data, .327 is the p-value for the constant (also known as the y-intercept) 
in the regression analysis. The constant represents the predicted value of the dependent 
variable (sy) when all independent variables are equal to zero.  
 A p-value less than .05 (5%) is typically considered to be statistically significant, 
which means there is less than a 5% chance that the relationship between the independent and 
dependent variable is due to chance. In this case, the p-value for the constant is .327 which is 
greater than .05, which means that there is more than 5% chance that the relationship between 
the constant and the dependent variable is due to chance, and it implies that the constant is 
not significant in this data. This means that the intercept of the model is not statistically 
significant, which can imply that the model may not need an intercept term, or that it would 
be hard to interpret the meaning of the intercept, or that the model is not fitting the data well.  
This means that the dropout rate is not statistically significant, which can imply that there is 
not a common reason of students drop out in the second and third year. The rate of change in 
date is random.  
4. Conclusion and recommendations 

 
Figure 9: Enrolled, passed, and Dropped out of all the four faculties (2067 to 2074) 
 
 The data appear to be the total number of students who enrolled, passed, and dropped 
out in different faculties from 2067 to 2074. The data shows that the total numbers of enrolled 
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students are highest in BBS, followed by B.Ed., BA and B.Sc. respectively. The pass rate is 
highest in B.Sc. (43.08%) and lowest in B.Ed. (17.52%). The dropout rate is highest in BBS 
(4453) followed by BA (1135), B.Ed. (1285) and B.Sc. (218) respectively. This data gives us 
a general overview of the enrollment, pass rate and dropout rate for the faculties from 2067 to 
2074. It could be beneficial to analyze the reasons for such high dropout rate in BBS and take 
necessary steps to improve the retention rate in BBS. Also, it could be beneficial to compare 
the pass rate with the national pass rate of the respective faculties to have a better 
understanding of the situation. 
5. References  
Moyo, Sikulile., DingindawoNcube., Musa, Khupe. (2016). An Assessment Of Factors  
Contributing To High Secondary School Pupils Dropout Rates In Zimbabwe. A Case Study Of 

Bulilima District.Global journal Of AdvanceResearch.Vol-3, Issue-9 PP. 855-863 
Allensworth, E. & Easton, J. (2007). What matters for staying on-track and graduation in  
Chicago public high schools: A close look at course grades, failures and attendance in the freshman 

year. Chicago, IL: Consortium on Chicago School Research. 
Ginsberg, L. & Miller-Cribbs, J. (2000). Understanding social problems, policies and  
programs.Columbia, SC: University of South Carolina Press. 
Hidi, S., & Harackiewicz, J. M. (2000). Motivating the academically unmotivated: A critical  
issue for the 21st century. Review of Educational Research, 70(2), 151-179. 
Keene, E., & Zimmerman, S. (2007). Mosaic of thought: Teaching comprehension in a reader’s  
workshop. 2nd Ed. Portsmouth, NH: Heinemann. 
Meyer, N. E. (2010). Preventing High School Dropouts: What Do Students Believe Caused  
Them to Leave the Comprehensive High School? Unpublished Dissertation. San Diego State 

University. 
Rumberger, R. W. & Larson, K. A. (1998). Student mobility and the increased risk of high  
school dropout. American Journal of Education, 107(1), 1-35. 
Lehan, T. J., Hussey, H. D., & Shriner, M. (2018). The influence of academic coaching  
on persistence in online graduate students. Mentoring & Tutoring: Partnership in Learning, 26(3), 

289–304. doi:10.1080/13611267.2018.1511949 
Grau-Valldosera, J., & Minguillón, J. (2014). Rethinking dropout in online higher education: The  
case of the Universitat Oberta de Catalunya. International Review of Research in Open and Distance 

Learning, 15(1). doi:10.19173/irrodl.v15i1.1628 
Grau-Valldosera, J., Minguillón, J., & Blasco-Moreno, A. (2018). Returning after taking a break  
in online distance higher education: from intention to effective re-enrollment. Interactive Learning 

Environments, 27 (3), 307–323. doi:10.1080/10494820.2018.1470986 
Gallagher, R. P. (2010). National survey of counseling center directors, 2010. Alexandria, VA:   
International Association of Counseling Services. 
Bailey, T., Jeong, D., & Cho, S. (2010). Referral, enrollment, and completion in developmental  
education sequences in community colleges. Economics of Education Review, 29(2), 255–270. 
Heider, F. (1958). The psychology of interpersonal relations. New York, John Wiley & Sons,  
Inc. 
Sarwono, S., W. (2006). Theories of social psychology. Jakarta; PT. RajaGrafindo Persada. 
Sumardi, L., Hanum, F., Rispawati, & Dahlan. (2019). Does gender influence on nationalism?  
Study on pre-service teachers in the West Nusa Tenggara, Indonesia. Internatıonal Journal of 

Scıentıfıc & Technology Research, 8(12), 1315-1318.  


