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Abstract 
The purpose of this study is to describe the challenges facing vocational education and training graduates to the job market. Many studies and 

research has been done to identify the causes of the problem that vocational graduates are facing after they employed in the job market. But 

still problems are existing in job market as vocational graduates are facing difficulties to transfer their learning. Hence, it challenges the 

vocational Education and training system. Therefore, this study also focused on the possible interventions to solve the existing problems that 

vocational graduates and job markets have been facing. The gap and weak linkage between vocational training providers and job market 

challenges curriculum design and performance in job. So, Competency based training based curriculum design improve the quality of 

instruction through experienced instructors and training providers are the possible intervention to fill the gap. 
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Introduction 

Vocational Education and Training (VET) refers to 

education and training that focuses on delivering skills and 

knowledge required for specific industries (State of 

Queensland, 2015). VET is the part of tertiary education and 

training which provides accredited training in job related 

and technical skills. It covers a large number of careers and 

industries like trades and office work, retail, hospitality and 

technology that is required by the industry. The courses 

offer as per the demand and the need of the people 

especially in the field of agriculture, engineering, health, 

tourism management and computer. Specially most of 

institute have been running mushroom production, 

mushroom production, gardening, cooking/baking 

housekeeping etc (Council for Technical Education and 

Vocational Training [CTEVT], 2012). The aim of providing 

certain professional and vocational skills to the people who 

are unable to gain higher education or are interested to gain 

certain vocational/professional skills for their better 

professional career (CTEVT, 2011).  

Many Government semi-Government, private sectors, 

NGOs and INGOs offering vocational education and 

trainings producing semi-skilled and skilled workforce 

through VET trainings. Any person can enroll in VET 

course through TEVT institutions or vocational institutes by 

government non-government or private training providers. 

In addition, many developed and developing countries has 

been providing vocational education and training in various 

trades.  

The course designed to deliver workplace-specific skills 

and knowledge. VET covers a wide range of careers and 

industries, including trade and office work, retail, 

hospitality and technology. Individuals can be trained in 

part qualifications or skills sets. VET programs provide an 

education that directly relates to getting a job. VET courses 

are typically shorter and more practical than higher 

education courses and have an industry and trade focus 

related to the job market. 

As VET focus on skill oriented that is also known as skill based 

training. This training to concentrate on developing and 

applying specific skills and behaviors. Learners must spend 

the majority of their training time engaged in learning, 

developing, and practicing skills in a variety of hands-on, 

real-life scenarios. After completing the VET courses and 

trainings, the skill worker should be able to perform the task 

independently and perform a wide variety of task in a 

different work environment and mediate between planning, 

execution and processes. The ultimate objective of skills 

training is to not only enable the learner to acquire 

proficiency in the skill, but have the confidence to 

competently apply it on the job. 

Mini Review 
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A vocational education also prepare people for a career that 

is based in manual practical activities and focused on 

specifically on a skill. It is also referred to as Career and 

Technical Education as it can help to develop a particular 

group of techniques and become proficient in a particular 

technology (Basnet, 2012). 

However, even though the well-designed course and 

trainings has been designed the problem in the current 

situation is that industries are suffering from the unskilled 

workers. The problem today with many workplace training 

program is partially successfully in solving learning process 

because training is separated from the industrial success 

(Educational International, 2009). Training factor that 

impact on the transfer include insufficient time for learning 

and practice learning experiences that will designed and 

implemented.  

Challenges 

A survey of Asian Development Bank [ADB], (2014) 

shows that TVET programs are not based on industry and 

job market needs. One of the biggest problem is the lack of 

coordination between industry and training providers. 

Instead of forming coordination to plan and direct change 

caused by rapidly changing technology training providers 

are disconnected with the labor market (Gajural and 

Ghimire, 2012). The progress can only achieved if healthy 

coordination are developing for desired productivity 

(Lamsal 2012). Likewise, training providers do not design 

and implement job-oriented trainings. Training providers do 

not have industry-experienced instructors to provide good 

instruction. Training programs and curriculum do not 

specify the requirement of the job market. Similarly, the 

employers also identified deficiencies in teamwork, 

attitude, honesty, and work discipline of graduates. 

The training curricula are rigid and are not regularly 

updated as per the changing needs of the labor market 

(Lamsal, 2012). Old and inflexible training curricula are not 

able to respond to the rapidly changing requirements of the 

labor market. The centralized decision making obstructs an 

immediate response to the emerging local human resource 

needs. The centralized management system puts too many 

restrictions on introducing new programs or revising the old 

ones. 

Other constrains to effective VET instructors are delivery is 

the lack trained instructors and lack of capacity to train 

instructors (Andersson and Kopson, 2015).Some instructors 

have received little pedagogical training, including 

competency-based training but have few practical skills and 

possess little or no industry experience. Opportunities for 

instructors to train are limited. The supply of instructors has 

not matched the expansion in number of institutions, 

particularly in private sector and they are tend to employ 

untrained instructors. 

Similarly, the career paths in some VET institutions are not 

clearly defined (Education International, 2009) For 

example, there is lack of upgrading in-service instructors. 

No continuing staff development is available to address 

deficiencies in instructor qualifications. The system offers 

very few opportunities for training and upgrading of skills 

of existing instructors. No policy or regulations exist 

requiring in-service training. There is neither a formal 

policy nor guidelines for continuous professional 

developments of instructors while other who have 

developed guidelines but did not implement effectively 

(ADB, 2014).  

Likewise, there is a question of permanent requirement of 

instructors and most of them are on contract basis which 

also decline the motivation and quality training delivery. 

Training provision tends to be largely supply driven, based 

on the allocated budgets of public training providers and 

available staff and equipment. Most of the training 

programs are designed based on the available instructor, 

equipment, and facilities within the training institutes 

without considering the changing demand of skills and 

labor market needs (Lamsal, 2012). This forced instructors 

to limit on theoretical sessions and as a result graduates are 

not skillful in their field which effects the job market. 

In some cases, instructors were not sufficiently trained in 

practical work. They had academic and occupational 

training in their trade but not enough practice and skills to 

deliver the VET programs (CTEVT, 2011). Andin and 

Ambotang (2015) found that instructor also do not have 

industrial experiences. This experience enable instructors to 

deliver and assess VET programs relevant to current 

industry practices. In addition, it was realized that the class 

sizes of training room do not match with the supply and 

provision of training resources (Idiali, 2014). This does not 

allow the instructor to attract and retain the attention of all 

learners during demonstration and practical activities 

according to the new curricula, using a competency-based 

teaching approach. The instruction focus on task oriented, 

problem solving that generally occurs in workplace when 

the worker learn how to improve job performance, 

demonstration an applied context, aiming and reinforcing 

academic skills that is doing good job in skills.  

Possible Interventions 

First of all the better understanding and the coordination of 

VET training providers and labour market is important 

(Education International, 2009). According to Zinser and 

Lawrenz (2004) the VET providers have now more open to 

the involvement of industry experts, to streamline their 

curriculum development process and to seek out 

professional development opportunities. To fill the gap and 

to solve the problem, both the industry and training 

providers have now the same goal to educate and employ 

new technicians.  
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Competency Based Training (CBT) 

Competency-based training (CBT) is an approach to VET 

that emphasis on what person can do in the workplace as a 

result of completing the training program .CBT is focused 

on competencies that are inked to work force needs defined 

by industry. In CBT learners can learn by carefully designed 

learner centered activities, varieties of media and methods 

in each task. Materials are organized in such a way that 

individual can stop, repeat, slow down, speed up instruction 

with sufficient time as needed to learn effectively 

(Blank,1982). 

Competency standards are industry-determined 

specifications of performance that set out the skills, 

knowledge and attitudes required to operate effectively in a 

specific industry or profession. Competency standards are 

made up of units of competency, are which made up of 

elements of competency, together with performance 

criteria, a range of variables, and an evidence guide. 

Competency standards are an endorsed component of a 

training package (TAFE, 2008). In CBT learners can 

assessed by ability to perform task and duties expected 

standard. CBT also focuses on development of skills, 

knowledge and attitudes required to achieve competency 

standards. This is vital for both instructor and learners and 

to achieve the learning outcomes takes lots of practice 

(International Confederation of Midwifes [ICM], 2012). 

Competencies within different context may require 

different skills, knowledge and attitudes. CBT can reshape 

teaching and learning in ways relevant to industry demands. 

CBT training packages prescribe the competency or the 

skills, knowledge and attributes required for effective 

performance in the workplace.  

Acakpovi and Nutassey (2015) found that the CBT program 

improves job accessibility. It also provides many other 

advantages including increase practical activities, effective 

capacity building and linkages with industry which results 

in easy job placement. For these reasons that the CBT 

system is fully adopted in many countries that are 

conducting VET courses. 

CBT Curriculum  

 The quality of VET program depend upon the 

curriculum if it is designed developed and implemented in 

right way that achieve the desired objectives acquired by the 

industry. Curriculum which is designed to stimulate 

learning and reinforces curriculum is based upon a thematic 

approach which engages the interest of all learners. The 

curricula development in the emerging technology could 

help in developing human resources in that area. Timely 

revision of the curricula plays a vital role to fill the gap in 

changing technology of labour market (Gajurel and 

Ghimire, 2012). 

According to Blank (1982), the good CBT curriculum is 

based on the following points and training providers should 

consider when designing curriculum. 

1. Before designing VET training course, market 

needs to be identified. 

2. The duties and task of occupation should be 

analyzed and identified with subject matter 

experts. 

3. The objectives (Terminal performance objectives) 

of each task should be developed. This will 

describe the under which condition performance is 

demonstrated, time required to performing task 

and standard of the task. Course standards should 

be appropriate to the target group and meet with 

job market. 

4. Develop performance test to evaluate acquired 

task in the training program. Likewise, develop 

knowledge test to assess the concept or fact that 

underlying the task. Courses must include 

appropriate assessment approaches to assess the 

training standards. 

5. Develop training materials or training packages 

like visuals and lesson plan and assignments. The 

VET course must design flexible and varieties of 

approaches to delivery. 

6. The curriculum should revise periodically as per 

change in technology of the job market.  

Soft skills 

Employer with degree or specific occupation needs a basic 

set of professional skills and attitudes for long term success 

of the industry. Worker’s technical skills or hard skills can 

be learnt, apply and measure to required standard but same 

cannot be applied for the soft skills. Soft skills are not 

directly taught in training programs. But both skills are very 

important for VET courses .Soft skills plays an important 

role in job and are highly prioritized and required in a job 

(Ngang et al., 2014). Therefore, the VET institution when 

design their curriculum and instruction, should not forget to 

incorporate the soft skills like team work, problem solving 

,sharing task, group discussion, sharing information 

,communication skills in order to achieve the objective that 

is related to industry. Soft skills can be identified during the 

subject matter expert (SME) workshop of task analysis of 

curriculum development where necessary soft skills for 

particular task can be identified and incorporated in 

curriculum (Neupane and Pradhan 2014). 

Training providers 

The environment of training institute has strong influence 

in teaching learning process because the learning takes 

place when learning environment is well organized, 

motivating and peaceful. In addition, the training should 

deliver in such way that give learners the ability to transfer 

their learning to job application and the training instructions 
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matches the job requirement. Teaching learning materials, 

hands on practical tools and equipment plays vital role in 

transferring knowledge and skills the job (Gajurel and 

Ghimire, 2012).Therefore, for teaching effectively there 

should be provision of facilities in terms of space, 

equipment, tools, machine, materials and instructional 

materials to acquire desired knowledge and skills. 

Sufficient classroom, workshop, labs and field should be 

provided to support learner to gain practical experiences in 

the training (Idiali, 2014). The learning environment, course 

and program should be supervised by management to 

maintain the VET courses and instructional supervision 

should be done by vocational experts/experienced 

instructors to ensure the quality of instruction and to ensure 

the skills and knowledge are imparted to the learners.  

Vocational Instructors 

Vocational educators are also known by instructors, trainers 

or instructors. Vocational instructors work mainly based on 

two competencies: teaching competence and competency 

related to specific work related vocational practice 

(Andersson and Kopsen, 2015).Therefore, Instructors in 

vocational education are required to have experience in 

their occupation, whether they went directly to university or 

whether they came from industry. The vocational 

instructors trained in such a way that they should 

appropriate for their occupation. Vocational instructor must 

use a competency based approach to instruction and this is 

the strength of the vocational education. Therefore, the VET 

training must be done by qualified experts with relevant 

work experience and practice must be done on equipment 

that used by industry. In addition, some of the training may 

have to be conducted on field and work site and with a 

flexible schedule to meet industry needs (Zenser and 

Lawrenz 2004). For this, VET institutions must recruit 

sufficient instructors to conduct VET courses and make 

ensure that workforce is well acquainted with the modern 

industry. Likewise, VET institutions should manage 

interchange and partnership between institutions and 

industry, so that instructors learn and update their 

knowledge and skills to enhance their pedagogical skills 

(Andersson and Kopson, 2015). 

Like other teachers, vocational instructors are also expected 

to be knowledgeable about the subject they teach and they 

have identity related to their specific vocational subject. 

Modernization of vocational education and changes in 

working life demands vocational instructors to update their 

occupations. Therefore, to maintain their professionalism 

they should learn and practice knowledge and skills that 

meets current expectations. So best way to maintain their 

high quality professional’s identity to continue contact with 

the industry to practice their vocational teaching subject that 

is useful and beneficial of professional development 

(Andersson and Kopsen, 2015). 

Conclusion 

In summary, the VET programs are designed to deliver 

knowledge and skills that directly related to getting a job at 

industry. Therefore, VET is a bridge between education and 

job market. There are many VET institutions around the 

world and offering varieties of different trade related VET 

courses. The study shows that vocational graduates are 

having problem with implementation of their learning in 

their jobs. As there is no proper coordination between VET 

training providers and job market. In addition, VET course 

are not regularly updated as per need of the job market, 

instructors are not technically sound and insufficient 

equipment in training institute. This questioned the quality 

of VET training. To solve this challenges, first of all there 

should be healthy coordination between VET institutes. As 

VET course prepare for job market, CBT approach should 

be considered while designing curriculum. Similarly, the 

experienced instructors and the environment of VET 

training providers play an important role for transferring 

skills and knowledge to the job market. 
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